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 Abstract:    The set of a new pandemic, which named corona virus (COVID-19) during the year of 2020, 

brings challenges for education including transferring online courses, which gave experienced 

online lecturers an inherent advantage over their less tech-savvy counterparts.Online teaching 

poses challenges and affords opportunities for e-Learning instructors who rely on live 

communication through types of platform such as zoom, google meet and so on, in order to 

providing materials and lessons explanation. This research conducted is basic research type 

with the purpose to help newcomers overcome the steep learning curve associated with 

computer-assisted learning, this study maps expected benefits, challenges, and strategies of 

implementing an online e-learning course among teachers with different levels of online 

teaching experience. Analysis of variance across no- low-, and high-experience groups 

revealed several findings. Key differences between experience level included expected 

challenges for instructors and activity choice. Those with online teaching experience perceived 

fewer obstacles and used a wider array of communication channels and activities when doing 

so. All groups reported similar levels of expected benefits for instructors, teachers, and 

challenges for students. The most popular benefits, challenges,strategies, and differences 

between the no- and high experience groups are discussed and recommendations for future 

teacher training are given. 
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1. INTRODUCTION 

 
The global spread of COVID-19 in 2020 has led to unprecedented disruptions in schooling around 

the world. While the precise educational effects across countries will take years to evaluate, a report that 

the United Nations released in the early days of the pandemic estimated the scale of the disruption. It 

suggested that the closure of education institutions across 166 countries prevented nearly nine in ten of 

the world’s student population from attending in-person classes (United Nations, 2020[1]). This 

estimation captures the known number of learners impacted by the closure of educational institutions 

due to COVID-19. It is based on enrolment statistics at pre-primary, primary, secondary and tertiary 

education levels that are reported in the UNESCO Institute for Statistics Database (UNESCO. (n.d.)., 

2020 

During the summer of 2020, the OECD released a report based on an international survey of 

education systems in 59 countries that captured their immediate obstacles to learning and the strategies 

being used to try to overcome them (Reimers, 2020[3]). Respondents included senior government 

officials, system-level administrators, school administrators and teachers. The authors emphasized that 

the closure of schools has led to a wide-spread reduction in instructional time for primary and secondary 

students, and that schools need to turn to alternative learning opportunities. They found that schools and 

governments have implemented a range of measures to mitigate the loss in instructional time, including 

the use of paper-based instructional packages, educational radio and television programs, and online 

learning tools. As crucial as these interventions have been, respondents estimated that only half of their 

students were able to access all or most of their curriculum through remote learning alterna tives. 

Reimers and Schleicher note that there may still be a silver lining to these findings: if efforts to expand 

education access are effective, then the actions taken during the pandemic may help build the capacity to 

improve educational equity in the post-pandemic world (Reimers, 2020[3]). 
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However, students continue their education through online learning and via video calls with their 

teachers, especially in big cities such as Jakarta. The model is currently the best alternative as keeping 

schools open poses a safety risk for students. 

Globally, many countries have adopted this approach. Schools in New York, the United States, 

prepared for online learning by distributing gadgets to their students, ensuring they had access to 

learning materials. As of early April, education authorities distributed around 500,000 laptops and 

tablets to their students, allowing them to participate in classes online.  

When the first two COVID-19 cases were announced in Indonesia in early March, the country was 

in a panic. On March 14, Jakarta Governor AniesBaswedan announced that all schools in Jakarta were to 

be closed. However, many schools were not ready to apply home learning programs yet. The online 

classes implemented in Indonesia work differently from those in the US. This is due to a lack of 

preparation in this country. 

student participating in the home-learning program, online school was confusing to adjust to as 

they  had not been prepared through simulations or practices beforehand. Students reported the home -

learning program to be even more stressful than regular classrooms. Some of the common reasons for 

this went along the lines of: "Normal classes may have been difficult, but having friends makes it so 

much more manageable and less stressful. Online classes take out the benefits of having friends to 

socialize with and being stuck alone with nothing but assignments."  

Many students participating in home-learning programs also say that the workload of online classes 

is larger than that of regular classes. The general consensus is that home-learning programs — although 

highly beneficial and a good alternative to school as schools are closed — still require some getting used 

to by students, as it is a novel concept and not many are experienced with them.  

However, although the closing of schools does have a silver lining (home-learning programs where 

students are still able to learn), the true sufferers of the government order of school closings are the 

students in less fortunate situations and the students who are in schools that are not well-funded. 

This is because those students lack the devices and internet access to be able to participate in online 

classes, and the schools do not have the capacity to teach online. Unlike in New York where devices are 

distributed to students by schools and private companies, in Indonesia, there is yet to be this kind of 

effort. 

This leaves many students in a bad spot where they are unable to receive an education. Although 

internet service providers have been giving out free data packages, they are simply not capable of 

supporting video calls on programs such as Zoom. 

To further complicate things, it seems that COVID-19 will last a while in Indonesia. For context, in 

China, it took months for the transmissions to stabilize — and this was with a fast government response, 

instant lockdown and people obeying the rules and quarantine policies.  

Despite the lack of a nation-wide lockdown, schools remain closed, meaning that students who 

have no access to a device or internet connection will have a difficult time maintaining their education. 

Due to these factors, they will be in a very difficult spot educationally until the COVID-19 pandemic 

dies down in Indonesia. In this situation, the government should make extra efforts to support the 

education sector and build a sense of solidarity among schools, such as by facilitating networks between 

international and national/public schools to share experiences and study methodologies for online 

teaching. 

Thankfully, there are now some alternatives to online learning in which students in less fortunate 

situations could participate. The Education and Culture Ministry recently introduced a Belajar di Rumah 

(Learning at Home) program through state-owned broadcaster TVRI (for the next three months) and a 

platform called Guru Berbagi (Teachers Sharing), providing creating learning and teaching materials. To 

add on to this, however, the government should still have more offline options for students without 

internet access, such as the distribution of books and learning materials. 

 

 

2. LITERATURE REVIEW 
 

Effect of educational disruptions on student learning outcomes: 

- The negative effects of educational disruptions on students have been well -documented even 

before the pandemic. Researchers have shown that prolonged breaks from schooling can impact 
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performance in core subject areas. For example, Cooper et al. showed that the pause in 

instruction over summer break was detrimental to students’ math and reading skills (Cooper, 

n.d. [10]). The effect on students appeared to correlate with income, with middle-class students 

exhibiting gains on grade-level equivalent reading tests over the summer and lower-class 

students exhibiting declines. These negative effects became more pronounced with increases in 

students’ grade levels. The study traced these effects to disparate opportunities to practice and 

learn over summer. Other studies, however, have shown that learning gaps exacerbated by 

summer vacation in the United States can also be traced to differential familial and community 

influences, which also vary across socioeconomic levels (Alexander, 2007[11]).  

- Beyond the literature on student outcomes following school breaks, research on delivering 

educational services during emergency situations also shows that exposure to natural di sasters 

tends to significantly lower student test scores and academic achievement ( (Andrabi, 2020[12]; 

Baez, 2011[13]; Ceyhan, 2007[14]); (Frankenberg et al., 2013[15]); (Thamtanajit, 2020[16])). 

Studies on earthquake survivors have shown that those living closer to the fault line are likely to 

have lower academic scores (Andrabi, 2020[12]). A study that followed students who had 

survived an earthquake in Turkey found that, even six years after the event, those who were 

affected had lower educational attainment than their peers who did not experience the disaster 

(Ceyhan, 2007[14]). 

- Another study that examined how severe flooding in Thailand impacted student outcomes found 

that affected students had significantly lower standardised test scores and educational 

attainment, with adverse effects most pronounced among younger students (Thamtanajit, 

2020[16]). In addition to effects on student learning, disruptions in schooling also have broader 

impacts on student well-being. Schools serve not only as essential spaces for fostering students’ 

intellectual growth, but also for supporting their socio-emotional development and overall well-

being. Researchers studying the relationship between school disruptions and student well -being 

in the United Kingdom found that extended holidays can lead to increased anxiety, depression 

and loneliness among students (Morgan et al., 2019[17]) 

 

The effects are particularly pronounced among lower-income students, who tend to 

disproportionately experience social exclusion and isolation over summer break due to additional 

barriers to healthy and culturally rich activities compared to their wealthier peers (Blazer, (2011).[18]). 

Surveys of students in the United States during the COVID-19 pandemic indicate declines in self-

reported emotional well-being during the week that most schools closed nationwide; feelings of social 

isolation have also been widespread, with about four in ten teens reporting that they felt “more lonely 

than usual” (Common Sense Media, (2020)[19]; Gilbert, (2020, April  29).[20]); School closures may 

also impact the well-being of many students who rely on free or discounted meals that are regularly 

provided by their schools for food and nutrition (UNESCO, 2020[8]). Additionally, school closures have 

been associated with increases in young people’s exposure to violence and sexual exploitation 

(Baytiyeh, 2018[21]; Werber, (2015, November).[22]).  

Early research suggests that the COVID-19 pandemic will likely increase children’s vulnerability to 

domestic violence and abuse in the home. For example, an article published in a paediatrics journal 

noted physicians’ concern that the closure of schools and heightened economic distress increases the risk 

of domestic violence and child neglect; the authors warn that “the COVID -19 school closures pose an 

imminent threat to child health and well-being” (Masonbrink, (2020).[23]). 

 

 

3. CONCLUSIONS 
 

COVID-19 (CORONA Virus Disease 2019) has significantly resulted in a large number of 

psychological consequences. The aim of this study is to explore the impacts of Covid-19 specifically on 

student learning cases and to improve the big effort experiences during its existence.  

Instructors across the world especially Indonesia were thrust upon the online teaching stage, 

allowing the comparison of expectations between teachers with and without online teaching experience. 

Other serious local, regional, national, and international crises may occur in the future, and educators 

need to develop online learning contingency plans to mitigate any anticipated educational challenges. 
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Several key findings were uncovered from this research due to the unique situation brought on by the 

coronavirus pandemic. 

While returning to the face-to-face classroom, instructors can consider integrating blended learning 

activities in the classroom to further support and supplement regular lessons. Having an online 

component in a traditional, face-to-face class should make the transition to fully online learning more 

successful if needed for another future crisis.  

Surfacing from this study was that instructors with experience teaching  online use a wider array of 

online teaching activities and expect fewer challenges during the process. Students benefit from having 

an experienced CALL teacher because “knowledge is created through the transformation of experience” 

(Kolb, 1984, p. 38). Teachers with experience teaching online can act as a guide for the colleagues and a 

role model for their students. Online teaching experience transforms instructors. Over time, instructors 

develop more CALL teaching strategies for applying teaching knowledge in practice as system designers 

and course facilitators (Yang &Kua, 2020). E-Learning instructors with no online teaching experience 

should increase their knowledge of online teaching communication channels. A more diverse approach 

to communication allows for a broader spectrum of activity choices and more types of activities cater to 

more language learning styles (Tai, 2013) and strategies (Oxford, 2011).  

Expectations are grounded in experiential knowledge allowing instructors with online teaching 

experience to make accurate predictions of how future courses will manifest based on their past 

semesters. Teaching and class expectations are less precise if grounded in supposition, and consequently 

more likely to lead to misaligned online curriculum and course design. False expectations may cause 

negative impressions by students, resulting in poor learning outcomes and low course satisfaction. Due 

to the timely nature of this study during the COVID-19 pandemic of 2020, it was essential to conduct the 

research quickly. It would have been beneficial to obtain more survey responses from participants 

teaching at a wider range of universities. Moreover, it would have been advantageous to conduct 

additional interviews and online. 

Obtaining data on the benefits and challenges of online teaching during the sudden COVID-19 

would also be valuable for teachers and administrators who are seeking to create mitigation plans for 

future crises. Additionally, follow-up research could determine if instructors plan to adapt to any of their 

future face-to-face classes in light of their new experiences using online teaching methods. 
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